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ABSTRACT 

This study presented the analysis of data and discussion of findings with the review of relevant 
literature, pertinent to the investigation of the female teachers’ responsiveness to the 
production and utilisation of improvised and ready made media in schools in Ekiti State, using 
Ado Ekiti Local Government as case study. The raw data consisted of two hundred (200) cases 
and chi-square statistical analysis was utilized to analyse each of the hypothesis generated. 
Each hypothesis was tested at 0.05 alpha levels and a descriptive approach was employed 
which allowed the study of events after it had taken place. Ten (10) secondary schools were 
randomly selected and relevant data and information were collected with the use of 
questionnaire. To determine the validity of the instrument, it was trial-tested on the female 
teachers’ in Ilorin, Kwara State Nigeria. The test-re-test method using Pearson Product Moment 
Correlation (PPMC) formula was utilized to find out the reliability of the instrument. The 
correlation coefficient was 0.78 which was perfect and positive. Based on the findings relevant 
recommendations were made that the Government should fund the production and utilisation 
of instructional media. 
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INTRODUCTION 
Instructional media are good ingredients of making teachin g and learning activities 
productive, interesting and active and the way and manner in whic h the state of being a 
female influence the utilization for teaching and learning activities are germane, and female 
gender in a traditional African setting is usually perceived to be weaker than male gender, 
especially when it comes to rigorous or very tedious job (Adu, 2005 and Adu 2011).  The 
integration of instructional technology in school curriculum is believed to bolster the quality 
of instruction via fostering student-centered activities (Neo, 2007, Rakes, Fields & Cox, 2006, 
Sandholtz, Ringstaff & Dwyer, 1997). Female teachers use of instructional media sustain 
students’ attention, increase the meaningfulness of concepts, encourage deep processing 
and boosts cl ass performance through increased content acquisition  (Gravoso, Pasa, Laba, & 
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Mori, 2008 , Egorov, Jantassova, & Churchill, 2007, Kadzara, 2006, Rakes et al., 2006 
Abdelraheem & Al -Rabane, 2005, Aggarwal, 1995, Nkuuhe, 1995, and Baylor & Ritchie, 2002  ). 
If female teachers ’ respond to the role of instructional media in classroom teaching and 
learning activities, it will to a large extent determine the level and degree of its usage. 
Female teachers’ responsiveness to the utilization of instructional media coul d be right or 
wrong  depending on their previous knowledge about instructional media and there is global 
proliferation in the use of instructional media in schools for teaching and learning activities 
(Zepp, 2005, Scrimshaw, 2004, Sugar, Crawley & Fine, 200 4, Cohen, 1996, and Hubbord, 
1999). 
 
Pelgrum, (2001) stated that the use of instructional media could revolutionise an archaic 
educational system and prepare learners for future challenges. Cuban, (2001) also 
considered instructional media as a vehicle for reforming educational practices to be utilized 
by female teachers at all levels of education. McAllister & Mitchell, (2002) stated that the use 
of instructional media will make the learning process exciting for both students and female 
teachers. Jonassen, (1996) stated that when learners utilize databases, spreadsheets, 
multimedia, e-mail and network search engines to complete their projects, such processes 
provides greater potential to promote cognitive development. Instructional media give 
female teachers the opportunity to equip students with higher-order skills such as inquiry, 
reasoning, problem solving and decision making abilities, critical and creative thinking and 
learning how to learn (Johnston, 1987, Budin 1991, Rose & Ferland, 1997, Shavin ina, 1997, and 
Thomas, 2003).  
 
STATEMENT OF THE PROBLEM 
Despite the invaluable contributions that instructional media can make on effective 
classroom te aching and learning activities, female teachers ’ are not in the habit of 
employing its use in schools within Ekiti State (Kolade, 1994). If a female teacher received 
adequate instructions on the production and utilisation of instructional media during his 
training in higher institution she should be able to improvise instructional media in a 
situation where they are not available by producing and using low cost instructional media 
to enhance effective instruction. 
 
RESEARCH QUESTIONS 

1. Will there be any significant difference in the production and utilisation of improvised 
media and ready made media?  

 
Research Hypotheses 
HO 1:  There will be no significant difference in the production and utilisation of 
 improvised media and ready made media.  
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PURPOSE OF THE STUDY 
The purpose of this study was to examine the female teachers’ responsiveness to the 
production a nd utilisation of improvised and ready made media in secondary schools in Ekiti 
State, and Ado Ekiti Local Government wa s utilized as a case study. The specific objective of 
this study was: 
 
 To investigate the female teachers responsiveness to the production and utilisation 

of improvised and ready made media.  
 
SCOPE OF THE STUDY 
The geographical scope for this study was Ado Ekiti Local Government area of Ekiti State 
Nigeria. It covered ten (10) secondary schools in Ado Ekiti including two hundred (200) 
secondary school female teachers’. 
 
SIGNIFICANCE OF THE STUDY 
This study is significant to female teachers’ by encouraging them towards the production 
and use of instructional media. It has also brought  to the awareness of school administrators 
and edu cational planners of the tremendous importance of instructional media application 
in education. It has also led to the growth and development of instructional media especially 
in Ekiti State.   
 
MEANING AND CONCEPT OF IMPROVISATION 
Improvisation is the practice of acting, dancing, singing, playing musical instruments, talking, 
creating artworks, problem solving, or reacting in the moment and in response to the 
stimulus of one’s immediate environment and inner feelings. Sometimes in a classroom 
teaching in which a teacher discovers that a particular piece of instructional media needed 
for effective delivery of a lesson is not available. If the teacher is able to devise or create a 
suitable substitute for it, the substitute is an improvised instructional media. Improvisation 
as a concept can be defined as a technique of originating a totally new tool, instrument, 
material, devise or modifying existing ones for serving a particular function. For the teacher 
to be able to improvise, he must be innovative, resourceful and creative in both thinking and 
manipulative dexterity (John, 2009).  
 
Ajewole, (1998), defined improvisation as devise and construction of alternative 
instructional media as substitute to the manufactured ones. This can result in the discovery 
of new thought patterns, practices, new structures or symbols, and new ways to act. The 
invention cycle is most effective when instructional designers and developers have a clear 
insight and manipulative skills needed for the development of any improvised media.  
 
Improvisation is applicable to almost all facet of knowledge like arts, science, education, 
medical sciences, engineering and non-academic spheres. The process of teaching and 
learning requires a good deal of improvisa tion since it touches the cognitive, affective and 
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psycho motive domains of learners’. When improvisation is utilised in a small group 
collaborative teaching and learning activities in a learner-centered environment, it can be a 
powerful teaching tool. Res earch evidence demonstrated that it can promote spontaneity, 
intuition, interactivity, inductive discovery, attentive listening, non verbal communication, 
ad -libbing, role -playing, risk-taking, team building, creativity and critical thinking (Crossan, 
1998, Moshavi, 2001, Sawyer, 2004, Spolin, 1999).  
 
FEMALE TEACHERS’ PRODUCTION OF INSTRUCTIONAL MEDIA 
Female teachers’ p roduction of instructional media is the process of manufacturing 
instructional media usually in large quantities (Eklund, 2000). It is also the process in which 
things are made usually with the help of people or in a factory (Gadsby, 1995). The steps 
involved in instructional media production include: the selection and identification of specific 
instructional objectives for which the instructional media is utilized on, for example, 
acquisition of skills, identification of the characteristics of the learners like needs, interest, 
backgr ound experience, age and so on. The selection of the content of the message that the 
media will carry in r elevance to the identified objectives is also important. It also involves the 
selection of the medium for presenting message usually the one that is considered most 
suitable should be selected like diagrams, audio tapes, film strips, slides, chalk board, cost of 
media  production, design and development of media, media production and clarity, legibility 
simplicity and so on (Kolade, 1994 ).  
 
FEMALE TEACHERS UTILISATION OF INSTRUCTIONAL MEDIA 
Female teachers’ utilisation of instructional media is the act of using methods and resources 
for learning (Molenda, 1993).  During utilization the teacher applies the principles of 
selection, and use of instructional media to choose the most relevant and appropriate for 
learners. The teacher needs to take into consideration the make up of the audience, 
objectives of the course and cost of the instructional media. Female teachers’ utilization of 
instructional media occurs  at two levels namely the: micro and macro level. The mi cro level  is 
also known as the implementati on of  instructional media at the course level while the macro 
level is also known as implementation of instructional training at the organizational level.    
 
Instructional training at the macro or organizational level typically brings change to the 
orga nization as a result of innovation. At the macro level, the goal of implementation is to 
establish innovation in real world and innovation is something new or altered (Glasgow & 
Seels, 1998). The support required for macro level implementation is ensuring diffusion of 
the innovation and planning for implementation. The goal of diffusion is to get female 
teachers’ to respond to the instructional media  production and utilization. Utilisation 
strategies that involve learners during the teaching and learning activities will help in better 
assimilation of concept being taught. The female teachers’ have greater success of 
utilisation if they make sure the six characteristics of innovation are seen by the potential 
learners which are: relative advantage, elative advantage, compatibility, complexity, trial 
testing, and observable trait (Rogers, 1995). 
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PROBLEMS ASSOCIATED WITH THE PRODUCTION AND USE OF INSTRUCTIONAL MEDIA 
In a survey research carried out by Fajemirokun, (1990) , it was discovered that out of 1,342 
teachers’ in Oyo State, 1210 teachers’ were discovered not to have utilized instructional 
media for teaching and learning activities. They added that the reasons for utilizing 
instructional media were to improve both rate and quality of  teaching and lear ning but some 
teachers had made it useless and redundant in practice. Gold, (1999) in his research on the 
status of educational technology reported that all schools had radio and television set but 
the teachers had minimal access to them for use. Ajila, (1996) researched  into the teachers 
competency and utilization of educational media in Biology and reported that the 
instructional media are inadequate in the selected schools and teachers were not ready to 
improvise instructional media to supplement the inadequacy.           
 
METHODOLOGY 
Research Type 
This research employed a descriptive method of survey type.  
 
Sample and Sampling Techniques 
The respondents that were involved in this study were female teachers in secondary schools 
in Ado Ekiti Local Go vernment area of Ekiti State. Ten (10) schools were randomly selected 
and the subjects that participated in this study consisted of two hundred (200) female 
teachers.  Twenty (20) female teachers were randomly selected from each of the selected 
secondary schools and  stratified sampling technique was utilized to ensure that each major 
blocks of subject teachers like: Art teachers, Pure Science teachers, Social Science teachers 
and Technical teachers was given fair representation. From each block cluster a simple 
random sampling technique through balloting was employed to select the subjects that 
responded to the questions. 
 
Research Instrument 
Relevant data and information were collected with the use of a questionnaire titled 
Production and Utilisation of Instructional Media Questionnaire (PUIMQ ). The researchers 
designed this instrument with the assistance of experts in the field of test measurement and 
evaluation to find out the responsiveness of teachers in Ekiti State towards the production 
and utilisation of instructional media in schools. The instrument was made up of two parts. 
The first part of the instrument was designed to collect demographic information about the 
respondents while the second part of the instrument was made up of 21 question item s 
covering possible barriers and ways out  of such barriers on the production and use of 
instructional media. The respondents were expected to  indicate on a four point likert rating 
format of: Strongly Agree (SA), with the highest score of 4, Agree (A) 3, D isagree (D) 2, and 
Strongly Disagree (SD) 1. 
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Validity and Reliability of the Instrument 
To determine the validity of the instrument it was trial-tested on the female teachers in Ilorin 
East Local Government area of Kwara State. The test -re -test method using Pearson Product 
Moment Correlation formula was utilized to find out the reliability of the instrument. The 
correlation coefficient was found to be 0.78 which was perfect and positive. To determine 
the validity of the research instrument, the research questions were assessed by a panel of 
experts in the field of measurement and evaluation. They checked the questionnaire for 
content validity and items which were found unrelated to the subject were either modified 
or removed. They ensured that all item s were related to the issues under study. 
 
PROCEDURE FOR DATA COLLECTION 
The questionnaires were distributed by the researchers with the assistance of a teacher in 
each of the selected secondary schools. A total number of two hundred and twenty  (220) 
questionnaires were administered for the study and out of the two hundred and twenty 
(220) questionnaires that were given out twenty (20) were lost and two hundred ( 200) were 
collected back.     
 
DATA ANALYSIS TECHNIQUES 
The items on the Production an d Utilisation of Instructional Media Questionnaire (PUIMQ ) 
were scored on the four point likert rating scale. The raw data consisted of two hundred 
(200) cases and this was fed into the computer for analysis using SPSS package 2012 edition. 
The chi-square statistical analysis was utilized to analyse each of the hypothesis generated. 
Each hypothesis was tested at 0.05 alpha levels.  
 
RESULTS AND DISCUSSIONS 
The hypothesis was generated and tested by using chi-square (x2) statistical analysis and it 
was tested at 0.05 alpha levels as follow:  
 
HO1:  There will be no significant difference in the production and utilisation of improvised 
 media and ready made media.  
Table 1: 

Number of   Cases df X2c X2t Result 
200 9 145.64 16.90 Significant 

    
Tabl e 1 shows the chi-square table of analysis of responses to items 20, 21, 22, 23 and 24. The 
result showed that X2c is 145.64 while the X2t is 16.90. Since the calculated value is greater 
than the table value, hypothesis of no significant difference between lo cally made 
instructional media and ready made media should be rejected.  In other words, locally made 
instructional media are as good as imported and ready made media.   
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DISCUSSION 
From the findings it was observed that hypothesis one of no significance bet ween 
improvised media and their ready made counterparts was rejected. Thi s meant that ready 
made instructional media were not better than improvised ones. The implications of this 
result was that classroom female teachers’ should respond right to use of improvised media 
instead of looking for ready made ones which are relatively more costly.   
 
CONCLUSION 
The findings of this study revealed that improvised media imparts equal knowledge on to 
the learners just as its ready made counterparts. It was also discovered that poor  funding of 
the schools affected the pr oduction of improvised media by female teachers’. Emphasis wa s 
also being placed on the production and u se of improvised media by the school authorities 
and the efforts of the female teachers towards the production a nd use of instructional 
media wer e also appreciated.  
 
It was statistically deduced that improvised media was no t time consuming in the 
production and utilisation for the teaching and learning proces ses. This study showed that 
imp rovised media were  relevant, potent, effective, and cheaper to produce and use. Female 
teachers’ method of teaching was also discovered not to affect the production and us e of 
improvised media.       
 
RECOMMENDATION 
Female teachers were implored t o make effective use of knowledge they acquire d, while in 
school towards the production and use of instructional media. The Federal Government (FG) 
should also provide funds for the schools to purchase the media required for the production  
and utilisation of media.  This would increase the availability of materials like cardboards, 
permanent marker, pos ter colour and so on that are required for the production and 
utilisation of instructional media. Female teachers’ should also adopt instructional strategies 
that would suit the utilisation of instructional media in all their lesson delivery.   
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